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a stnry of censnrsmp aparlheid south afﬂca
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Freemuse and Cutting Grooves in
conjunction with ZAPP Magazine

and the Rhodes University
Department of Sociology
respectively, have launched a pilot
study in Grahamstown schools
exploring the issue of music
censorship and human rights. A |
selection of schools in
Grahamstown have been issued
with copies of ZAPP Magazine and
Stopping the Music - a film and
accompanying scholars' guide to a
story of popular music censorship in
South Africa.

Www.ireemuse.ory

FREEMUSE

THE WORLD FORUM ON
MUSIC & CENSORSHIP

ZAPP Magazine is published by
the Danish Association for
International Co-operation and is produced for school
children in Denmark. This particular edition (on
freedom of expression for musicians) involved
collaboration between ZAPP and Freemuse.
Freemuse is a Danish-based organisation concerned
with free musical expression internationally. Freemuse
and ZAPP want to extend their mission beyond

about anti-apartheid protest singer Roger Lucey, and
Paul Erasmus, the security policeman assigned the
task of silencing Lucey's music. Cutting Grooves is a
non-governmental organisation based in
Grahamstown. It both archives material relating to the
censorship of popular music during apartheid and
undertakes educational projects which inform South

Denmark into countries throughout the world. RefthiSamusicalp

reason this edition of ZAPP has been distributed
amongst selected schools in Afghanistan, Palestine,
Ghana and South Africa. Your school's participation in
this project is important to these organisations not only
because they are able to open windows of educational
opportunity for your scholars, but because feedback
received from you and your scholars will assist them in
improving future attempts at educational outreach.
Your wholehearted exploration of these resources with
your scholars will therefore be deeply appreciated.

The Stopping the Music project was a joint project of
Cutting Grooves and Freemuse. It began with a film

The current project is the first attempt to take the
Stopping the Music film into South African schools. To
do so effectively a scholars’ guide and teachers'
manual have been produced to assist teachers and
scholars with the educational process. Any feedback
received about these materials will be welcomed and in
turn used toimprove future publications.

Staff and (particularly) students from the Rhodes
University Department of Sociology will collaborate on
this project, both working with scholars, observing the
classroom situations, undertaking evaluation and
doing additional research on the censorship of popular
music during the apartheid era.

It is believed that not only will this exercise educate
scholars about their cultural history, but it will also be an
exciting participatory and multimedia exercise which
allows scholars to actively experience the enjoyable
challenge of historical research.

Freemuse is funding this entire project. Without their
support all of this would therefore not be happening.
Their support even goes as far as paying for Roger
Lucey and Paul Erasmus to come to Grahamstown to
conduct a workshop with your scholars, and Roger has
agreed to perform some of his music. It was felt that this
was an important part of the educational process, so
that scholars could meet with the historical characters
they have learnt about and also experience the

power of music in performance. o



The Freemuse Zapp
Magazine special issue on
music censorship

This project is a multimedia one, in which various interlinking media
are provided so as to maximise the learning experience for scholars.

The first stage of the project revolves around the Zapp Magazine
special issue on music censorship. This allows the students the
opportunity to read and think about music censorship as a general and
global phenomenon. It is suggested that students be allowed to read
this in their own time, making notes and answering questions along
the way. The nature of student response depends on you. Some ideas
are included on page nine of this manual.

The 'Shoot the Singer’ book is a useful additional text which provides more
information on case studies and issues raised in the ZAPP magazine.

The Freemuse 'Shoot the Singer’' book which provides accounts of
music censorship around the world. It includes chapters by
Roger Lucey and Paul Erasmus.



The second component of the project
revolves arpund the 'Stopping the
Music' film. Here studenits need to
watch the film and make use of the
scholars’ guide provided to them. The
scholars' guide includes some questions
for scholars' to ponder, but you could
also allow for class (or smaller group)
discussion of issues raised in the film
and the guide.

Useful additional background resources
for students to use are the Roger Lucey
compilation compact disc (21 Years
Down the Road") which includes the four
songs banned the South African
government. Lyrics to these songs can
be discussed and analysed. See
background noles on the songs on
pages six and sovan,

Shifty Record's ‘A Maartjle in Our Sosatie’ of resistant music produced
during the apartheid era.

2l YEARS DOWN THE ROAD

The Roger Lucey '21 Years Down the Road” compilation album.

The "A naartjie in our Sosatie' cd
includes one Roger Lucey song, but
provides listeners with an interesting
opportunity to hear the music of a
crass seclion of anti apartheid
musicians from the mid 1980s.

Roger and Paul also tell their stories
in the 'Shoot the Singer' book, so
students can be referred to that for
additional reading.

Two workshops will be provided for
learners. The first one will be
provided by Michael Drewett of the
Rhodes University Soclology
Department. This will deal with
contextualising music censorship
world wide and In South Africa. A
number of exampbes will be provided
and discussed during this workshop.
A second workshop will be offered
towards the end of this process, This
will be provided by Roger Lucey and
Paul Erasmus and will take the form
of a question and answer session for
learners to find out more about the
film and the struggle around
apartheid. After the workshops
Roger will perform in a special
concert for the leamers involved in
this project,

Capies of all the resources will be
donated to your school library. 9



The idea for the film came out of Michael Drewett's
résearch into the censorship of popular music during
the apartheid era, In working on his research for his
doctorate Michaal initially interviewsd Roger Lucey
whao told of his harrowing story of music censorship
Michael had first come across the story of Paul's
altempls to silence Roger's music in 2 Mail and
Guardian newspaper article in 1995 and after
interviewing Roger he desperately wanted to inlerview
Paul to hear his side of the story.

When Michael eventually traced Paul Erasmus, he
was impressed with Paul's willingness to be
interviewed about his role in the South African Paolice,
After interviewing both Roger and Paul, Michael was
struck by the powerful story which they had told him,
especially when Paul revealed that he had become a

fan of Roeger's music. He decided to approach
Freemuse aboul making a film, and was delighted
when Freemuse expressed inferest in the project
Working with Douglas Mitchall of the Rhodeas
Univarsity Department of Joumallsm and Media
studies, Michael went ahead with turning his academic
resegrch into a film which could get the story across to
South Africans and others interested in popular music,
cansorship and apartheaid

The film premiered at the Danish Film Institute in
Copenhagen in October 2002 and in its South African
premier {ook place Grahamsiown Eler the same
month. The film has since been shown at festivals in
the United States of America, Zanzibar, Turkey, the
Czech Republic and in Durban



You only need say nothing

This song is a powerful critique of people who simply
kept quiet in the face of in.justicé's in South African
society during the apartheid era. It lists a number of
Injustices in society al that time. Most of these are fairly
clear, although scholars might nol understand the
reference o Petler Jones being banned. Whenthe
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Lungile Thabalaza

This song recounts an incident which is fairly straight-
forward for scholars to follow. However, they might
nead a liftle explanation about Baniu Education as an
inferor form of education, hence Lucey's question as o
whether or not it actually is education, Scholars also
might not undersiand the reference to falling out of
windows and slipping on bars of scap. Here Lucey
refers to deaths of anti-aparthesd political activisis. | he
South African Police did not want to admit that they had
tortured prisoners to death, so would claim thafEHRE
deaths had been caused by accidents, such as
prisoners shpping on bars of soap In showers or falling
out of windows in high buildings. This is very cleverly
criticisad in a poem by Chris Van Wk

In detention

Ha fell from the ninth floor

He hanged himzealf

He slipped on a piece of soap while washing
He hanged himsalf

He slipped on a piece of soap while washing
He fell from the ninth floor

Roger Lucey in the mid 1980s

; . : govemment banned someone, restriclions were
He hanged himself while washing placed on that person. This usually meant that they
He slipped from the ninth floor could not attend public meetings, were not allowed
He hung from thaninthfloor . outside of their local municipal district and were not
He slipped on f_“” ninth ﬁot}rwhule u_.rm;_hmg allowed to meet with more than wo people at once
Hefell from a piece of soap while slipping They also had to report to a local police station on a

He hung from the ninth floor ;
. regular basis, as thoughon parole,
He washed from the ninth floor while slipping =0 9 .

He hung from a plece of soap while washing

It is useful for scholars to contextualise Lucey's song
within a broader wave of protest an against deaths in
detention. Van Wyk's poem Is a good starting point, and
can lead to further discussion.



Thabane

Thabane is the name of Roger Lucey's son. This
song is written for Thabane as a young and innocent
child, warning him about South African society and
expressing Lucey's desire for a better future. Once
again (as in the previous twa songs) Lucey uses the
song format to document injustices in South African
society. These ara fairly easy lo follow. It s iInteresting
to note the prophelic nature of the song, when Lucey
express the desire that when Thabane is an adult this
will all be history., This indeed came o pass, and
Lucey wentonlo meet his nemesis (Paul Erasmus)

Crossroads

Of all the banned songs, this one might need the
mosi explanation, Scholars need to understand the
homeland system as a backdrop 1o the song (see
insert), They need fo know that Crossroads was a
large iBegal squatter settliement on the outskirls of
Cape Town. People would come to Cape Town from
the homelands to find work, forced to do so because
of the extreme impovershment in the homedands.
The South African govemment wanted to reverse this
influx of black South Africans into white urban areas
(because they wanted to uphold the group areas act
which prohibited black South Africans from living
permanently in ‘white South Africa'). Hence Lucey
rafers to ‘one foot in the hamelands and one toein the
town'. At the time when Lucey wrote the song the
government was forcibly removing pecple from
Crossroads and sending them back to the
homelands. The song documents the sense of fear of
Crossroads residents, fearing that their shacks

would be tom down and they would be sent away
from Cape Town. Lucey I|s scathing of the
govemment's policy and also of those wealthy white
South Afrcan wha did nothing to stop the system.
Scholars might need 1o be lold that Constantia and
Houghton are wealthy suburbs in Cape Town and
Johannesburg respectively.

w give crede its policy of
to give credence to its policy
Joverment established separate homaland
for South Africa’s African ethnic groups. The
plan was for these to be granted
citizenship in these independent states’ only,
allowing South Africa to remain ‘white’. In a
perpetuation of the notion of African as 'other
they were then treated as foreigners within
‘white' South Africa (which constituled 87% of
the land). In the face of resistance, just four of
the nine homelands were ever granted
‘independance’. These were Transkel (1976),
oph na (1977), Ciskei (1980) and
Venda (1981). With the granting of this
independence by the South African
puppet govemments were allowed o practice
self-rule, but under the scrutiny of the South
African government who controlled the purse
- stinae in the form of 'foreign aid".




Banned in South Africa reasons for bannings _

In the scholars’ guide a list of banned music was included. It was suggested that scholars work out why the
music was banned, It would be a good idea for scholars fo fry doing searches on the internet to find out why

they think the songs or albums were banned. They could look up album titles at sites like Amazon and
cduniverse, Lyrics can be found in general lyric searches in google. The reasons, in short, appear below.
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Tasks for scholars

Scholars could be instructed to think of issues they
would Fke to discuss in dass, write down questions
they would like to have answered or they could
answer specific questions which are set for them.
They could be set a general question like "What does
the ZAPP magazine teach you about music
censorship?” or "Does the ZAPP magazine raise any
issues which you had not previously thought about?
Cther general questions could explore thelr ability to
apply what they have read to broader issues. For
example, they could be asked whether or not music
should ever be censorad, giving reasons for their
answers and with referance to material from the ZAPP
magazina. You could also set them a more specific set
of comprehension guestions to which they can find
answers in the magazine.

On a more creative level, scholars could be paired up
and they could interview each other, asking each
other the questions listed on page 37. They could then
typo out the answers and these could be presented to
the ciass to read (or put up on a notice board). They
could even take photographs of each other as has
been done in the article mentioned.

Primary questions to be answered:

What is cansorship?

What is music censarship?

What is the difference between censorship and radio
siation play listing?

How is censorship able to support particular forms of
government?

Stopping the Music

The scholars can be guided into thinking about the
social and political conlext of the film. In many ways
Roger and Paul had similar experiences growing up.
They had simitar types of families and both grew up in
middie dass circumstances. Yet they ended up on
different sides of the apartheid struggle. YWhy do they
think this was the case? What were the most
significant factors?

Scholars should also be encouraged to think critically
about the film. What criticlsms can they think of? What
would they have added? What could have been done
more effectively?

Additional questions:

Roger's first album was called The Road is Much

CARGHIVE

Longer'. It is a song about hitchhiking but it is also
provides an analogy about South African socCiety.
Schodars could axplore the analogy.

The idea of the road being much longer |s also usedin
the film to think back on the different roads taken by
Paul and Roger, and how time has moved on and they
can only look back on thal time and reflect. Scholars
can ba asked to think about images of lost tima and
passing time captured in the film. Does this teach us
anything about the cholces we makea in life and how
we ought to live ourlives?

The power of music

The power of music is an important focus of this
censorship of music project. Why do some people
want to stop others from hearing certain music or
lyrics, or from seeing particular images on album
covers? How many reasons can the scholars list?

An exgrcise could be performed around lyrical
analysis of the four songs which were banned.
Scholars can be asked fo explain the songs and to
think about why the government wanted o ban them,
They can use the censor's letter to Roger Lucey o
heldp with this (reproduced in the scholars' guide),

Further quastions:

How does music relate to human rghits? Can
censorship of music ever be used W support certain
human rights ? Explain why you think so,

Conversely, it might be argued that all forms of
censorship are an abuse of human rights. Provide
reasons In support or against this contention.
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